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Functional Learning 
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focus the need make the facilities our schools quickly 
available those who need special training, the quality 
vitality, obviously lacking the past, the edu- 
cative process. This good see. Both those who teach and 
those who learn are spurred purpose which they hold 
incommon. Teachers are longer the position, 
asking students have faith the future value the wares 
| 

| 


days, when the crisis war brings sharply into 


which are held before them; and students are 
sonally related the learning process, trying vainly work 
head steam sustain them during the long days 
preparation for life which but dimly outlined within the 
routines the present. These are happy days for education. 
There work that all can understand, purpose and 
specific detail. 

Nevertheless, even the midst process thus trans- 
formed, have reason take our bearings anew. This war 
one within which mechanization the outstanding charac- 
teristic. longer deal merely figurative speech when 
refer “machines death.” are, indeed, engaged 
race production outrun the enemy the creation such 
machines. And our young men must learn all the intricate 
ways which these machines may fulfill their function, killing 
off the enemy before his machines bring defeat us. That 
streamlined courses, appropriate mathematics 
and the sciences: Nor all. have stood rather humbly 
within the confessional admit our past sins. Our educa- 
tional efforts, extensive they have been, have fallen some- 
what short even low-placed mark. 

The first spectacular evidence that education had somehow 
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failed appeared relationship the need rapidly extend 
our power the air. every hand, learned the woeful 
weaknesses our young men the fields mathematics and 
physics. The flow evidence did not stop this point, how- 
ever. Literacy tests revealed what they might have been 
expected reveal, that those who had been neglected our 
schools, for whatever reason, were generally illiterate. Beyond 
this, the necessity command, issue and comprehend 
orders, threw spotlight upon fact that had long been 
familiar teachers. Those whom our schools have not neg- 
lected are too frequently literate only formal sense. Teach- 
ers and students (the latter large measure because the 
former) have been content with meager achievement the 
use the mother tongue. all know teachers, every 
educational level, who, well along the road that leads retire- 
ment, have yet demonstrate interest speaking effectively. 
Writing, they simply not do. More recently, way 
completing dismal picture, the New York Times has shown, 
terms one interpretation knowing history, that our 
knowledge our own past slight. 


the standpoint education alone perhaps fortu- 
nate that war consumes our energies. Were this not so, the 
evidence before would lead, our not completely con- 
trolled opinions reveal, internal warfare the first order. 
The evidence, which nothing more than the brute fact that 
men have not learned what has been laboriously taught, 
points single conclusion concerning either the past char- 
acter the learning process the manner teaching which 
would now overcome our shortcomings. have taught 
many ways and for many purposes. single method pur- 
pose chargeable with failure. This fact which all 
humility those who teach should now admit. Otherwise, 
shall all suspect, not desire teach, but determina- 
tion dictate. true that progressive education, attempting 
learn from our growing insight into learning act, has 
fostered change within the educative process. may also 
true that many, their enthusiasm for new and promising 
approach ever difficult task, have claimed too much. But 
one his senses, knowing with what difficulty change 
made the habits those who teach, and within the reflections 
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those habits which are the curricular and administrative 
arrangements our schools, could ask progressive education 
accept the responsibility for our shortcomings. The simple 
truth that most schools work safely within the pattern 
tradition, pattern that rejects soft and flabby the approach 
learning which underlies progressive thinking. 

Equally, however, fully sensitive person, would place 
our sins the doorsteps traditional pattern. single 
pattern discernible. have all been caught stream 
complex change, both our world events and our 
worlds knowledge. Our worlds knowledge have been 
expanding with rapidity that has outrun our ability teachers, 
progressive traditional, command them. have there- 
fore had teach with something less than full conviction that 
what taught promised significant difference living. 
Students have found this out. They have, therefore, learned 
(if may use this term here) without conviction. And all 
us, teachers and students alike, have recognized that the school, 
the midst complex society that has developed instru- 
ments communication and transportation that earlier men 
could not have conceived their full social consequences, 
but one many competing educative agencies. Simple honesty, 
therefore, should compel admit that the competition which 
formal education has faced our world has been transformed 
forces that were not held check education, nor always 
shaped it, makes impossible put the finger one 
educational pattern and pronounce guilty. Those who would 
return the past capture illusion surety are 
trusted guides more than are those who see the promise 
disaster whenever the past receives favorable mention. 


NEED, was suggested earlier, take our bearings 
within the situation which is, educationally, the favorable 
present. Students learn today manner that heartening. 
Moreover, the conditioning factors this learning have story 
tell that significant for the future development educa- 
tion. are witnessing simple fact. compelling purpose 
and the realization that that which learned has 
immediate function carrying this purpose forward remove 
learning from the realm insurance against ill-defined 
future and root vital on-going experience. Those who 
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learn under these circumstances are participants meaningful 
experience, experience which students and teachers have 
interest. The students are longer mere spectators 
gazing idly upon the knowledge that teachers none too con- 
vincingly parade before them. Knowledge has work 
today. makes difference, times difference that can 
calculated terms life death, and assurance this 
point needs given the student. Learning, short, has 
become functional virtue the crisis all face together. 
sugar-coating has been necessary bring this about, nor 
have teachers had stalk their students discover heretofore 
unrevealed purpose order gear knowledge into behavior 
which students were already engaged. 

This situation, therefore, issues clarion call teachers, 
say mathematics and science, claim that their subjects have 
always had value that colleagues and students have failed 
appreciate the past. Moreover, teachers gain warrant 
from the present situation assume that they have been given 
the green light redouble their past efforts. The value 
subject never inherent, however the potential certain fields 
knowledge may seem enhanced the importance 
machines present-day warfare. Indeed, digress for 
moment, worthy note, view the appropriate empha- 
sis steadily placed today upon the mechanization warfare, 
recognize that this peculiarly spiritual war, the one sig- 
nificant meaning spiritual—men are battle stations order 
that valued way life may not fall before the onslaughts 
those whose values are rejected degrading the human 
spirit. The point, course, that knowledge (or subjects 
this represented curriculums) gains value only brings 
fruition behavior purpose which serves. this sense, 
mathematics, and all other subjects that reach now for new 
glory, are only potentially “out the dog house.” their 
growl merely reflects their past frustration, they will succeed 
only being noisy—hardly way achieve new usefulness. 


THE surface, least, the present vitality education 
seems lend support the contention the progres- 
sives that true learning occurs only learning functional. 
There are jobs hand that need done; there are decisions 
confronting that must made; there are precision actions 
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that must executed; there are orders that must under- 
stood, and obeyed—in short, there behavior that must 
informed behavior, our lives, individually and collectively, 
are secure. This fact that men whose lives may soon 
stake can understand. Men the frontier understood 
this fact equally, although knowledge with them had much 
less formal status. That which learned learned because 
makes difference, favorable difference, the experience the 
individual engaged in. And this difference maintained in, 
and controls, future experience. for this reason that 
use the term and join with the term functional. 
Under these circumstances, the knowledge the teachers 
becomes knowledge for the students exactly the degree that 
works within the understanding the latter affect 
reconstruction within their experience. 

But the progressive should not exult too quickly. There 
much within the present educational situation, favorable 
is, that misleading. The qualifying term, functional, often 
permitted overshadow its more important partner, 
Perhaps was inescapable that this should happen, the con- 
trasting situation within which “function” was but promise 
far-removed future having been sterile educationally. Our 
enthusiasm for use ally learning quite understand- 
able. important remember, however, that use ally; 
should not identified with learning. Contrary what 
some would seem believe, one may taught do, and this 
accurately, without the achievement that level insight 
which appropriate term learning. Men must taught 
today identify airplanes within act instant recognition, 
and achievement this teaching spectacular. This result can 
brought pass, must noted (as small boys demonstrate 
all their own), without accompanying understanding 
the theory flight, combat maneuverability, fire power, 
and the like. fact, with one group individuals the result 
sought may nothing more than instant recognition. Life 
itself may hinge upon success failure such teaching. But 
whether instant recognition fact event under- 
standing principles that seek, the knowledge that enters 
the teaching process has function perform. immedi- 
ately and significantly useful. The point, course, that the 
mere fact that knowledge function for the individual 
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neither defines the level learning nor determines the value 
the process. These are matters that beyond the fact 
use. They call for criteria which are not imbedded the 
qualification “function.” 

Nor this all. The mere fact use itself, odd this may 
seem first blush, not flat guarantee that learning will 
occur. easy understand that youngsters who are taught 
through one time span subtract, through another divide, 
and through yet another multiply, without meanwhile having 
any experiences which these operations are relevant, are not 
likely have significant learning percipitate the end 
the total process. Put somewhat differently, easy under- 
stand why our students forget much quickly. That which 
has never been learned is, quite obviously, easily sloughed off. 
also easy understand (though many seem deliberately 
resist this point) that teaching process misconceived 
will not suddenly become effective but repeated this time 
with renewed enthusiasm. Unfortunately, all situations are not 
simple this. The problem communication certainly 
not. are never free from the need communicate. this 
need met, and must met constantly, language has 
put use, must function. Now this daily activity, and 
schools certainly attempt make hourly one. Yet the 
level learning, speaking, writing, and even reading, 
has never been very high. This, spite the fact that experi- 
ence the use language fundamental fact the lives 
all. 

easy enough counter this conclusion with the sug- 
gestion that those who have taught English have done 
such formal terms create experience vacuum. There 
can doubt about the quality much the teaching. 
all know how frequently those who teach overlook the needs 
those who would learn. Nevertheless, here one field 
experience within which need evident, and use contin- 
uous, that the problem functional learning would seem 
solve itself. The fact remains, however, that this intensive 
field use, opportunity for function, significant learning has 
not taken place. continue speak, write, and read, 
all lower level achievement than the extent our 
teaching had promised. far language concerned 
not all clear that use, and itself, has any large bearing 
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upon learning. There least hint review the case 
that the functional emphasis takes our eyes from the main task. 


NEED rather focus that element the story 
the present which crucial for our further thinking. 
The presence compelling purpose, particularly purpose 
that held common with others, steps the character and 
the quality learning and teaching. Each individual, under 
learning situation. aware the significance his 
activity; does not have coddled disciplined for his 
future good. The situation commands, and receives attention. 
Learning may then directed toward many ends: specific acts, 
particular detail and fact, covering generalization, emotion- 
generating ideal, and other desired results. will all, however, 
hang together because each part carries purpose forward. 
Such learning may, perhaps, called functional, though why 
should deliberately engage tautology none too clear. 
Apart from function, apart from use that makes desired 
difference within behavior, there result teaching that 
justifies the designation, What really issue 
spirited, purposeful effort. learning desire, this 
the quality that must pervade our teaching. this quality 
which our crisis has brought into the classroom. What has thus 
been provided for us, must the future learn create 
our own. 

Fundamentally, there single reason why learning has 
been long low tide. clear compelling purpose has 
given character the educative process. Our emphasis upon 
function has reality been effort introduce purpose into 
the process. have seen too much drabness, too much 
futility, education not desire its transformation. Those 
who have presumed teach have too long assumed that their 
presence classroom provided all the purpose needed for 
zestful learning. And they have damned those who turned 
their backs. But turn their backs our youngsters have. They 
early discovered that learning which made difference for 
them was unworthy effort. They are surely far less surprised 
today their lacks are uncovered than are the professional 
educators. They have known the score all the time, which 


The Desirable Functions 
the School Psychologist 


EDITH HUEY 


members school staffs but there general agree- 

ment the functions which they should perform. 
This lack agreement true not only educators general, 
but school psychologists themselves. result, adminis- 
trators have definite ideas concerning the services they may 
rightfully expect, the psychologists are not always sure the 
functions they should perform, and students planning careers 
school psychologists are not sure concerning the preparation 
they should make. 

throw light these questions study was made the 
opinions certain school people the proper functions 
school Brief questionnaires were sent the 
school psychologists and administrators—superintendents, 
elementary supervisors, and principals—in the tri-state area 
Indiana, Michigan, and Ohio. attempt was made contact 
psychologist each school system employing such person. 
Fifteen county and approximately twenty city superintendents 
were selected from each the three states, such way that 
the various geographic sections the tri-state region were 
represented. The psychologists were asked state their present 
functions and the additional functions they regarded desir- 
able. The administrators were asked answer two questions: 
What functions should school psychologist serve? and 
what ways would these functions practical service your 
schools? 

questionnaire rather than check list was used this 
inquiry order get the views administrators and psychol- 
ogists their own words. While was recognized that data 
secured could not handled objectively those from 
check-list inquiry, was believed that the freely expressed 
opinions psychologists and administrators would more 
valid than their reactions series specific questions. 

The results the survey are based the responses from 


article summary unpublished Master’s thesis file the library 
Ohio State University, 1943. 


234 


DECEMBER 1943 235 


organized psychological services representing approximately 
school psychologists and from administrators. These 
numbers represent per cent the psychologists and per 
cent the administrators whom questionnaires were sent. 

The opinions the administrators who were sufficiently 
interested answer the questionnaire may not representa- 
tive those administrators the tri-state region 
the contrary, the respondents probably are more interested 
psychological services than most administrators are. The 
operation this selective factor does not invalidate the results 
the study since the opinions this group are particular 
significance those who are interested the training school 
psychologists. These men represent the school systems which 
may interested securing the services psychologists. 


list, summarized from the questionnaires returned, 
shows the variety services which the respondents 
think should performed. The group emphasizing each func- 
tion indicated parentheses. The list shows the present 
thinking administrators and psychologists who are employed 
the schools; not, course, complete, final list the 
functions the school psychologist. Moreover, general 
nature since these specific functions which are desirable 
given situation depend upon not only the needs and resources 
the school question, but also the personality and ability 
the psychologist. The following services are included: 
Study children and young people— 
Make complete clinical study school children (psychologists) 
Analyze problems adolescents (psychologists) 
Testing— 


Give individual tests for placement exclusion purposes (psycholo- 
gists, administrators) 
Take complete charge group testing program—achievement, in- 
telligence, personality, aptitude (administrators) 
Supervise giving group tests teachers (administrators) 
Interpret test results teachers (administrators) 
Construct tests (psychologists) 
Tabulate scores from group tests and compute norms for the school 
system (psychologists) 

Work with maladjustments— 
Help with exceptional children—gifted subnormal (psychologists, 
administrators) 
Study and make recommendations concerning behavior problems 
(psychologists, administrators) 
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Work with children who are maladjusted educationally, emotionally, 
socially (psychologists, administrators) 
Conduct therapeutic interviews (psychologists) 
Arrange for follow-up and treatment (psychologists) 
Mental hygiene— 
Interpret mental-health concepts teachers and parents (psycholo- 
gists) 
Analyze school conditions which may causing strains children 
(psychologists) 
Ease tensions teachers (psychologists) 
Help establish children’s sense security (administrators) 
Relieve anxieties and tensions children (administrators) 
Counseling and advising— 
Hold conferences with parents, teachers, and pupils (psychologists, 
administrators) 
Counsel high-school students (psychologists, administrators) 
Advise concerning curricular changes (administrators) 
Advise concerning subject-matter methods (administrators) 
Organize records and reports (administrators) 
In-service training— 
Develop teachers’ understanding the meaning test results (ad- 
Develop teachers’ sensitivity mental-health problems (adminis- 
trators) 
Suggest and demonstrate remedial-instruction procedures (adminis- 
trators) 
Aid principals and teachers making case studies children (ad- 
ministrators) 
Community service— 
Develop understanding between community and school through talks 
community groups (psychologists, administrators) 
Participate community activities (psychologists) 
Take responsibility for parent education (psychologists) 
Guidance— 
Plan vocational guidance programs for high school (administrators) 
Conduct guidance program for school (administrators) 
Counsel with guidance teachers (administrators) 
Aid classroom teachers guidance (administrators) 
Research— 
Carry research pertinent psychological areas (psychologists) 
Carry research for group tests used the school (psycholo- 
gists) 
Make correlations between test results (psychologists) 
10. Attendance— 
Analyze causes truancy (administrators) 
11. Co-operation— 
Co-operate with various agencies and specialists (psychologists) 


Psychologists and administrators are agreed upon four 
services important: testing, dealing with maladjustment, 
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counseling, and preventive mental hygiene. Psychologists place 
somewhat more stress testing than administrators: per 
cent those representing the organized psychological services 
and per cent the administrators list testing desirable. 
The general attitude administrators illustrated the 
following comment: 


not idea that the psychologist should all the work such 
giving tests and bringing together all available records and informa- 
tion pertaining the child’s outward and inward environment, etc. 
She should, however, make sure that tests are given and [properly] 
interpreted [so] that people working closest the child [may] 
have means understanding him that they can give him the 
most help. 


This statement accord with the comments psychologist 
from large city regarding the use individual tests: 

The quantitative measures intelligence testing have their value, 
but the greatest contribution the psychologist can give discover the 


more intangible characteristics that are present the child’s responses 
the tests. 


Dealing with maladjustments important psychological 
service according the expressed opinions both administra- 
tors and psychologists. The psychologists indicated, however, 
that time and personnel were too limited allow adequate 
emphasis this service. The following comment indicates the 
opinion expressed several administrators: 

Many times teachers are faced with personality and behavior prob- 
lems which they need the counsel psychologist. Mild cases can 
handled the teacher and principal after the case has been reviewed 
and diagnosed the psychologist. Other cases personality disorders 
are more deep-seated and require treatment which only trained psy- 
chologist should handle. Co-operating with the school health depart- 
ment, the visiting teacher, and the school staff, the psychologist could 
assist salvaging pupils who would otherwise remain serious misfits 
society. 

Counseling, guidance, and advisory functions are closely 
related, but are here considered separate areas. “Counseling,” 
used this study, implies the mutual discussion and 
working out solution the problem, problems, indi- 
vidual; “guidance,” the appraisal capacities and the planning 
vocations accordance with the aptitudes the individual; 
and “advising,” the making recommendations such mat- 
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ters curriculum changes remedial procedures. Counseling 
with parents and teachers and high-school students was con- 
sidered important function the psychologists; advisory 
functions were considered less importance, and guidance 
functions were not mentioned. 

Psychologists and administrators agreed including men- 
tal health area which the school psychologist may 
profitably work. One psychologist, who considered his activities 
this area the most important part his work, wrote: “It 
feeling that much have accomplished has been the 
intangible sort progress which doesn’t get into statistical 
analyses: other words, changing the attitudes the 
school personnel.” administrator wrote: think the chief 
practical service psychologist relieve the anxiety and 
tensions individual children, relieve the anxieties 
teachers and help parents work out smooth relationships 
with their children and schools.” 

Administrators and psychologists differ significantly re- 
gard the in-service training teachers. The psychologists 
would explain diagnostic techniques teachers and assist 
the studies children. The views administrators concerning 
the possibilities in-service training are best shown the 
following quotations: 


“The psychologists could also acquaint the teachers through bulle- 
tins and conferences with the principles mental hygiene which should 
practiced the classroom. thus improving the emotional climate 
schools many unnecessary problems personality, social and emo- 
tional adjustment could prevented.” 

“Tf through the services psychologist, the staff school system 
were given accurate and professional information that would assist them 
better teachers, that too would not only practical value but 
economic significance well.” 


Several administrators implied that the services school 
psychologists would not practical value their situations 
because the lack facilities for carrying out recommenda- 
tions. Other administrators suggested that the value the 
school psychologist the school system would depend the 
qualifications the psychologist. The comments concerning 
qualifications and training seem well summarized this excerpt: 


see it, unless school psychologist [has had experience 
teacher plus specialized training psychologist, she becomes 
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chologist, greatest value the children the schools, should 
have had first all experience teaching, second, considerable experi- 
ence social work, and third, naturally, excellent work psychology 
and allied subjects with qualified instructors. Under these conditions 
feel that school psychologist can inestimable value helping with 
the proper placement and guidance children. other words, should 
like see school psychologist, the type person whose personality and 
training such that she can see the total child the total situation. 


The study would seem have important implications for 
both school psychologists and those engaged their training. 
Apparently, there tendency decrease emphasis testing 
and increase that preventive mental hygiene and dealing 
with maladjustments. Administrators see testing valuable 
only insofar helps the improvement the instructional 
program the solution educational problems. They want 
broadly conceived psychological service which will assist 
carrying out constructive educational program. They want 
the school psychologist experienced teacher who has 
had special training psychology. They expect him partici- 
pate the in-service training teachers. 

Psychologists seem view their tasks pretty much terms 
what they have been doing rather than the demands the 
situation. This apparently due the traditions psycho- 
logical service rather than the limitations imposed admin- 
istrators. The replies the latter, fact, present challenge 
psychologists view their field service more broadly. 
This turn implies broader program training for school 
psychologists. [Vol. XXII, No. 


frequency with which Gregg shorthand prefixes and 
suffixes are used writing the 10,000 words the Horn 
Basic Writing Vocabulary has been studied James Craw- 
ford, under the direction Lessenberry, Professor 
Education and Director Commercial Studies, University 
Pittsburgh. Words used actual dictation and business letters 
containing Gregg prefixes and suffixes also have been arranged 
groups which facilitate drill them. 

The study which was given the Delta Epsilon award 
for research last year published Oklahoma Agricultural 
and Mechanical College. 
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EDITORIAL COMMENT 


Consumer Education 


event outstanding importance for secondary education 
the inauguration the National Association Secondary- 
School Principals large-scale study consumer education. 
The proposal for the study was approved the February, 942, 
meeting the Association and the study got under way 
September, 1943. The National Better Business Bureau con- 
tributed substantial sum for its support. 

The major question that the study will attempt answer 
“What education youth every status and location need 
that they may become more intelligent consumers under our 
prevailing economic conditions?” hoped that ultimately 
the study will furnish the secondary school series cur- 
riculum units which may used either independent courses 
consumer education courses such fields home 
economics, business education, science, and social studies. 

The study under the direction administrative com- 
mittee chosen from the membership the Association. Thomas 
Briggs chairman the committee and director the 
study; Fred Wilhelms, formerly the University 
Nebraska, assistant director. The present plan maintain 
relatively small staff Washington and use many people 
the field for assistance studies which will contribute the 
project. expected that number competent men and 
women representing education, labor, business, agriculture, and 
consumer interests will serve advisers. 

This study represents attempt help the schools deal 
more effectively with important lifelong concern prac- 
tically all human beings. Moreover, our technology advances 
and our economic life becomes more complicated, problems 
this area increasingly require for their effective handling 
edge which cannot left chance, but must provided 
through formal education. the days our grandmothers 
did not require any special study deal with the question 
the purchase and use home laundry equipment. Tubs and 
washboards were needed every family, relatively cheap and 
well standardized. was fairly easy for the housewife 
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decide what “models” were most suitable. There was prac- 
tically problem maintenance; one used tub wash- 
board until was worn out and then bought another. Modern 
home laundry equipment different matter. The electric 
washing machine complicated, expensive mechanism. There 
are many competing machines differing widely design, and 
each promoted high-pressure advertising writers and sales- 
men. not simple matter decide which one would 
the best buy for particular family. Moreover, the urban 
family faces the question whether better patronize 
commercial laundry make considerable investment 
home equipment. Similarly, the question whether repair 
old washing machine buy new one not easy. the 
average family deal intelligently with these problems, 
specific education necessary. And for hundreds other 
problems with which citizens consumers have deal. 

the postwar period, questions this kind will even 
more numerous and complex the resources the country 
are turned again the production consumer goods, the 
market flooded with bewildering variety articles, and 
the salesmen again get the job. Hence, the consumer- 
education study not only important but timely. 


Comments 


following letter was received some time ago, but since 
the author’s criticisms are unaffected the lapse 
several months are inserting now: 

your Educational Research Bulletin September 16, 1942, 
pages review the new Otis Classification Test. 
seems that some the conclusions that the author, Jones, 
reaches are scarcely justified. 

have been using the Otis Classification Test here New Trier 
High School for nearly twenty years and have found very 
valuable, although not infallible, adjunct our guidance program. 

refer specifically two three Mr. Jones’s technical con- 
clusions the top page 187. says, “Due the fact that the 
reported coefficient between Part and Part averaged .79, seems 
unnecessary, even unwise, figure out relationships between scores 
separate parts since the magnitude the shows that they measure the 
same ability large extent. Dependable interpretations cannot 
drawn from the resultant spurious relationships.” 


J 
) 
nice — 
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wish make two three comments. the first place, 
everyone knows, the child’s assimilation academic material, other 
words what learns, correlates very highly with his ability learn. 
would queer the correlation between two parts test, one 
which purported measure school learning and the other innate 
ability, was not high. Second, any mathematician statistician 
education knows, correlation .79 cannot said show 
extremely close correlation. remember particularly that when studied 
the mathematics the correlation coefficient that learned that cor- 
relations under .go could not regarded close. The correlation 
-79 certainly does show trend, but also does indicate considerable 
amount deviation the material studied. 

This corresponds exactly with our experience the use this test 
over number years. find, for example, that student with 
let say 110, may have E.Q. varying from point very 
much higher point considerably lower. have felt that the 
student whose E.Q. was considerably higher than his I.Q. was much 
better educational risk than the student whose E.Q. was much lower 
than his I.Q. Indeed, the latter condition indicates our opinion, 
condition which needs studied and remedied. 

Mr. Jones concludes, total score worth-while index. 
disagree very definitely with this. Total score has relatively little 
value except when studied connection with the student’s age. 
older student with certain total score should receive different 
treatment than much younger student with the same score. While the 
use the E.Q., I.Q., and P.R. have limitations, they certainly are 
more valuable and more usable than merely total score. say this, 
course, recognizing that any grade violent divergence from the 
median age unwise. Since modern educational methods have elim- 
inated gross retardation large extent, per cent the 
cases the chronological ages cluster reasonably closely around the median. 

Brown 
Superintendent 


GRANT $23,000 from the William Merrill Com- 
pany, pharmaceutical manufacturers, has made possible 
intensive investigation germicides and bactericides includ- 
ing anti-malarials which carried the Research 
Foundation, Ohio State University. The study will con- 
ducted three persons whom post-doctoral fellowships 
chemistry and bacteriology have been awarded. 


READINGS 


Books Read 


ANSHEN, editor. Science and Man. New York: Harcourt, 
Brace and Company, 1942. pp. 

This collection twenty-four essays many contributors, together 
with introduction and conclusion the editor, the general subject 
the character and scope science and its function human life. The list 
contributors includes persons with wide variety interests and experience— 
philosophers, scientists, specialists various the natural and social sciences, 
and others. The essays are grouped into five divisions: science and the uni- 
verse; materials, methods, and ends science; science and society; science 
and internationalism; and science and the individual. 

The authors deal with many aspects the problem and from many 
points view. Most them, however, have common purpose: that 
warning against the intellectual sin shallow philosophizing the name 
science and uncritical use the methods and concepts natural science 
beyond the realm which they are valid. common endeavor the 
contributors emphasize the fatuity those ‘scientists,’ meta- 
physicians science, who always and everywhere explain Man exclusively 
the basis the things which conditioned and hemmed in... 
determinism which exceeds possibility—while they paradoxically exhibit 
kind indeterminism denying human responsibility.” 

Both the student science and the general reader will find much food 


for thought the pages this book. 


Wace, B., oTHERS. Studies Civilization. Philadelphia: Uni- 
versity Pennsylvania Press, 1941. pp. 

Fourteen savants representing ten famous institutions learning, both 
European and American, have collaborated produce this collection papers 
for the Bicentennial Conference the University Pennsylvania. The essays 
range kind and time from the rather detailed factual study Mycenean 
civilization Mr. Wace the University Cambridge the thought- 
provoking “Sceptical Observations (While They Are Still Possible) the 
Relationship Economic and Political Developments Modern Europe 
Contemporary Political Totalitarianism and Economic Determinism” 
Carlton Hayes Columbia University. Some readers will enjoy 
Charles Osgood’s centering stimulating discussion the relations 
between “Literature and Learning” around Maritanus Capella’s “most enter- 
taining textbook which was edify generations youngsters for centuries 
after its author was others will interested the attempt John 
Randall, Jr. trace the “Unifying Factors the Development Modern 
Ideas” still others—but why list the titles these uniformly superior papers? 
There scarcely reader who will fail find something interest this 


anthology. James TELLER 
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New York: Thomas Crowell, 1942. pp. 

This another, fact the most recent, the fundamen- 
tals educational sociology.” Ten chapters are devoted “basic elements,” 
such the school, culture, personality, the family, child groups, community, 
the learning process, and teacher réles. Thirty chapters deal with social prob- 
lems and social control, ranging from play and art sociological curriculum 
and education for war and peace. Two chapters conclude the volume; one 
concerned with social science and the other with the relation educational 
sociology educational theory and practice. 

would impossible word characterize this volume, indi- 
cate the merits specific chapters, place long succession works 
along the same general lines. Its appeal will lie, perhaps, its readability and 
timeliness, and its wide sampling current sociological issues and prob- 
lems. One tempted say that everything here, awaiting purposive 
integration, but this would doubt distort the truth somewhat. 

ALLEN Cook 


for High Schools, Chicago: American Library Association, 1942. 193 pp. 

This list replaces the Committee’s former compilation Books for 
the Senior High School Library and provides basic list selection for those 
school libraries wishing smaller list than The Standard Catalog for High 
School included meet both newer curricular needs and 
individual reading interests attempt aid the building balanced 
book collection. Emphasis has been placed the quality the books rather 
than the quantity. 

Approximately fifteen hundred titles are arranged classifications, 
with author and title index. Each entry gives subject headings, Dewey 
classification number, Library Congress catalogue card number, and purchase 
information. The annotations given are particularly valuable for they include 
mention the possible uses the book and the case titles fiction 
they frequently designate the grade level and the type reader for which 
the book suitable. 

The purpose the list “to meet curricular needs and individual read- 
ing interests and aid young people understanding and meeting problems 
the times.” purpose fulfilled and the list recommended 
libraries wishing provide for the inclusion titles merit. 

HELLER 


C., Teacher Training for Industry. New 
York: McGraw-Hill Book Company, 1942. pp. 

This book the product the collaborative efforts group educa- 
tional administrators, teachers education, persons trained engineering 
and management, psychologists, and industrial men engaged the supervision 
and training industrial workers. The book intended for use the 
training teachers the Government’s Engineering, Science, and Manage- 
ment Defense Training (ESMDT) program and shop teachers industry. 

The training program consists sessions two and half hours 
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each. The purpose, purposes, each lesson given; likewise outline 
the procedure followed, list the materials used, and specific 
suggestions for class procedure. The first four sessions (lessons) deal with: 
knowing how teach, individual differences, the learning process and factors 
involved, ways and means developing and stimulating interest, and dem- 
onstration teaching methods. Session five concerned with discussion 
means self-appraisal teaching characteristics. the next three sessions, 
demonstrations teaching procedures are made and learning difficulties 
demonstrated and discussed. Sessions nine and ten are concerned with 
exemplification ways and means measuring the effectiveness teaching. 

When one examines the coverage these ten sessions lessons and has 
mind that all accomplished hours class instruction, demon- 
strations, and whatever reading busy people can achieve between sessions, one 
becomes amazed the prodigiousness the task involved, and justified 
questioning the feasibility accomplishment and the effectiveness achieved. 
The whole procedure seems very much routinized and traditional, and this 
spite rather sound and wholesome philosophy presented the intro- 
duction, which the authors state “must read before attempting use course 
material.” 

Throughout the book, emphasis placed student participation and 
activity, which commendable, but view the ground covered, 
limited time, one led question seriously the amount student partici- 
pation possible and the effectiveness and quality that which does take place. 
the opinion the writer, this work has the earmarks “shot-in-the- 


proposition. 


Progressive Harmony. Revised Edition. Boston: 
Bruce Humphries, Inc., 1942. 244 pp. 

This textbook covers the usual subject-matter elementary theory and 
harmony, including chromatic harmony and modulation. The exercises are 
figured bass, the harmonization melodies, and writing originals. 

The author points out his Preface that “work ear-training, har- 
monic dictation, and keyboard harmony should co-ordinated order 
develop the faculty inner hearing thinking sound, for exercises should 
written music, approved the student’s best musical judgment, and not 
mechanical problems.” However, makes provision for meeting this 
admirable objective. The truly vital factor making the study harmony 
functional rather than theoretical almost entirely left the ingenuity the 
teacher. The book clear and extremely logical presentation the facts and 
the rules, largely along traditional lines, and almost vain that one looks 
for the progressive elements which its title would lead expect. 

Besides the omission suggestions for procedures and techniques for de- 
veloping and strengthening the aural perception the material, the book has 
several other features which might questioned their 
Among these the retention the old figured-bass technique and the old 
figurings which not furnish the most direct representation the harmonies 
according their aural identification. The order the material might also 
questioned the light modern trends the pedagogy harmony. 

excellent feature the inclusion collateral history the develop- 
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ment music theory. Also favorable the attention paid the relation 
harmony rhythm and musical form, although this important factor could 


expanded and even more strongly emphasized. 


Warren E., Materials and Methods Voca- 
tional Training. New York: McGraw-Hill Book Company, 1942. 
171 pp. 

This book exposition the job-analysis technique selecting and 
developing curricular material for vocational education the area trades 
and industries. The procedure followed making analyses various 
trades stated simple, straightforward, and understandable language, con- 
cisely illustrated diagrammatic form. The most significant contribution 
this work the insistence that all types analyses trades phases 
particular trade, the achievement the general purposes the educational 
program must the ultimate control criterion and that all other considera- 
tions conditions, although worthy, must considered secondary. Fortu- 
nately, the writers have conceived purposes much more broadly than has 
appeared considerable the vocational literature the present. 

Another virtue this work the recognition variations and changes 
occurring within trades. These writers recognize that there still some 
occasion for developing workers proficient all phases trade, but that 
today this the exception rather than the rule. Application, the technique 
analysis and experiences the writers developing curricular materials 
the Washbourne Trade School Chicago, has shown them that boys and 
girls who were, are, incapable qualifying tradesmen tradeswomen 
the over-all level can qualify and become effective workers interme- 
diate level one more aspects trade occupation. Thus seen 
the possibility adapting school programs variations individual abilities 
and potentialities, area education where previously little such 
recognition has been made and even less degree applied. 

Another commendable feature this work the emphasis the all- 
round development the student. Here again vocational education has been 
weak that little emphasis has been given the social and intellectual 
growth the student. While the writers emphasize the importance the 
social and intellectual development students, little suggested way 
implementation. Failure suggest, example, ways and means imple- 
mentation teaching procedures appears other places the book. For 
example, dealing with related subject-matter, illustrations are given 
ways, means, and examples relationships between related matter and its 
application practical situations, although the authors recognize that teachers 
lacking industrial experience frequently are chosen teach related subjects. 

the whole, the book presents many commendable points view and 
offers many worth-while suggestions for the improvement teaching. Teach- 
ers vocational education the area trades should find helpful. 


The Story the Eight-Year Study. New York: Harper 
and Brothers, 1942. 157 pp. 
The secondary-school curriculum can prepare students effectively for 
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college without being bound conventional patterns content organi- 
zation. This significant finding illustrative the broad and far-reaching 
implications the results the Eight-Year Study carried the Com- 
mission the Relation School and College, established the Progressive 
Education Association 1930. Mr. Aikin, chairman the commission, has 
written The Story the Eight-Year Study make available educators 
one book the details how the study was carried and the major findings 
which resulted. 

After year study the Commission issued statement which 
defined major aspects secondary education which seemed clearly inadequate 
and decided that truly significant experiment would result high schools 
could stimulated attempt fundamental reconstruction secondary 
education without fear rejection their graduates colleges. 

The story what happened the thirty schools told Mr. Aikin 
challenging statement that every educator will want read. The schools’ 
staffs soon found that they must re-examine and redefine their purposes. The 
implications democracy for school practices and sensitivity the needs 
youth presented real problems. The development new techniques 
evaluation became major concern. 

The report the college success 1,475 graduates the thirty schools 
indicative the care taken the Eight-Year Study make its results valid 
and reliable. Each these graduates was paired with student who had met 
the customary entrance requirements. Each pair students matched 
the basis sex, age, race, scholastic-aptitude scores, home and community 
background, interests, and probable future. 

This volume the first series five. After reading most educators 
will want put the other four books their “must” reading list. Volume 
Exploring the Curriculum, tells the work the thirty schools from the 
viewpoint the curriculum consultants. Volume Appraising and 
Recording Student Progress, evaluation, records and reports used the thirty 
schools are described. Volume IV, Did They Succeed College? reports 
the success college graduates the thirty schools. Each school writes 
its participation the Eight-Year Study Thirty Schools Tell Their Story. 


Procedures: Selection and Appointment,” National Education Association 
Research Bulletin, (March, 1942), pp. 

This pamphlet reports practices for the year 1941 1,801 city schools 
systems the selection and appointment teachers. These practices are 
contrasted with those found 1932. Some the interesting procedures 
reported for 1941 are listed this review. 

The superintendent nominated one person for vacancy per cent 
the schools; per cent nominated two more persons, with the 
board making the final choice; per cent the schools was given 
authority appoint persons without board action, whereas per cent the 
board selected without participation the superintendent. Sixty-three per 
cent required four years more training new elementary-school 
teachers contrasted with per cent 1932. Thirty-five per cent required 
previous teaching experience new teachers the elementary schools; 
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per cent the junior high schools; and per cent the senior high 
schools. —The median upper age limit for new appointees was approximately 
forty years. The practices regarding the employment married women 
were follows: not employed per cent, rarely employed per cent, 
single women preferred per cent, and discrimination per cent. 

New teachers were required local residents per cent the 
school systems; per cent preferred them; per cent limited the number 
local residents; per cent required outside experience local people; 
whereas per cent employed local residents, and per cent gave 
preference nonresidents. 

Fifty-six per cent reported that college placement agencies were the best 
source recruitment contrasted with per cent who found that voluntary 
applications were the best source and per cent finding commercial 
agencies the best source. Only cities reported the use written exami- 
nations part the selection procedure. Eighty-eight per cent made use 
written contracts teachers. Forty-seven per cent employed teachers 
annual basis; per cent employed under permanent-tenure provisions, 
whereas per cent employed for indefinite period. 

This pamphlet should prove valuable administrators who are checking 
their systems employment and teacher candidates who are interested 
knowing what standards employment are required representative 


city school systems. 


Functional Learning 
[Continued from page 


why they have played the game with little heart. also 
why they have resented the whips examinations and marks 
have held over their heads. 

The war has changed this whole picture. There zest 
the process today, and let remember that circumstances, not 
educational foresight, introduced it. may rejected again, 
are blind this fact. This time for rival educational 
theories maneuver for position. This time become 
the easy victims our past habits. This the time recognize 
that when can teach with conviction, when what 
teachers self-evident purpose, young people will learn 
with conviction. The quality the educative process strictly 
the responsibility those who teach. Crisis makes this clear. 
tackle our job its appropriate terms, learning, func- 
tional learning continue designate it, will occur 
exactly succeed bringing the common task the joy 


that accompanies responsible participation important act. 
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